	REPLICABLE APPROACHES TO DELIVERING 14-19 EDUCATION AND TRAINING

	

	Curriculum development
	Generic critical success factors

· Align school timetables to provide  common ‘options’ slots so that students from different schools can access off-site provision without it cutting across their main subjects.

· Involve teachers in planning provision with providers from the start. To ensure they have a clear understanding of what is going to be delivered, and how it can be used to support learning in school.

· Establish clear reporting and communication channels between schools and providers to ensure that individual student progress can be closely monitored, and any problems dealt with immediately and consistently.

· Make available a comprehensive range of support materials which help providers to plan and deliver the provision. 
· An independent, impartial local area co-ordinator with the right credentials is essential to work with senior staff in schools, colleges and training providers to support INSET, local planning and data collection.

· Establish a framework for a 14-19 database which can be integrated with the broad range of relevant Management Information Systems and linked to students’ personalised learning plans. Develop trust between partners to ensure the database’s currency and validity is maintained.

· Weave personalisation of the curriculum into an agreed 14-19 learning entitlement. 
E-learning

· Support and promotion of the vision from Head/SMT.
· Developments need to be seen as contemporary teaching and learning agendas not ICT - leaders need to ensure that message is understood.
· A commitment from all partners, but especially the senior managers in school, to invest time (and money) in developing e-learning strategies.

· Recognise that change and a shift in culture takes time, and responding flexibly to support the changes that will occur.

· Identify e-champions early on and use them extensively.

· 'Incentivise' the funding, i.e., provide an outline for activity, but let the institution shape the plan for development, creating ownership and relevance.

· Work in partnership, share expertise, and involve staff at various levels of responsibility to see developments through.

· Have a dynamic whole school ICT development plan to facilitate change.

· Staff need to see the benefits of e-learning, need encouragement, good practice examples etc. A proactive LA can facilitate this, acting as the conduit for information, guidance and support. 

	Practice
	Description of Practice
	Key Critical Success Factors which enabled policy/practice to work.

	Vocational pathways (Sheffield)
14-16 initiative (intend to expand to post-16) suitable for compact urban areas, where there are good public transport links or a dedicated service, and sufficient numbers of training providers and employers.
	Sheffield pathfinder used partnership working to broaden the 14-19 curriculum by introducing a range of vocational opportunities. A very wide range of vocational provision was developed (e.g. vGCSEs, GNVQs, and a range of one term taster courses in areas such as retail, brickwork, and catering). Some courses were school/college-based, while others made use of training providers and work placements. The pathfinder subsidised off-site provision with the intention of building sustainability over three years (e.g. through careful timetabling, workforce reform). Areas of skills shortage were targeted. The provision has been developed and organised through a collaborative process involving a series of workshops for curriculum managers from schools and the college. Topics covered have included timetabling models and CPD.

Further details available in the year two national evaluation, and in the Manual of Good Practice.
	· No specific factors identified in Pathfinder responses.


	Innovative approaches to designing and delivering vocational learning (City of Nottingham)
14-19 initiative suitable for all areas where there is good access to employers and training providers. 
	The pathfinder piloted a wide range of innovative projects around vocational learning. For example: pupils taking a GCSE PE course undertook part of their coursework at a local professional sports club; the sports clubs and schools developed ‘Vocational Sports Experiences’ through which students learnt about other aspects of the clubs, such as promotion and marketing; a BTEC First in Media was developed that was run partly through a training provider; and a large training provider to the motor industry offered students three hours a week in its workshops to study towards technical certificates in Light Vehicle Maintenance.

Further details available in the year two national evaluation, on the 14-19 in Action DVD, and in the Manual of Good Practice.
	· Factors identified included in generic points.

	Tariff-based curriculum (City of Nottingham)
14-19 initiative suitable for all areas.
	The pathfinder developed a tariff-based curriculum which attached credit ratings to a range of alternative qualifications. A broad range of assessment techniques were used including reports, witness statements, and photographs.  Where employers were providing work-based learning, they were given guidance on different assessment practice, so that they gave students opportunities to demonstrate what they had learned. Credits could be accumulated and used to achieve over-arching awards. There were links to the Nottingham Passport - an electronic portfolio in which students collected their accumulated credits, as well as documents such as Individual Learning Plans (ILPs) and personal statements. 

Further details available in the year two national evaluation, on the 14-19 in Action DVD, and in the Manual of Good Practice.
	· Build on what is already available rather than trying to start from scratch. For example; the Open College Network provides an excellent basis for developing a tariff-based curriculum as well as providing the opportunity to accredit achievement not covered by existing qualifications.


· Ensure that all strategic partners fully support the initiative and recognise credit-based achievement alongside formal qualifications as a basis for learner progression.


· Minimise the bureaucratic demands which award bodies place on providers by centralising administration as much as possible.


· Ensure that students are seen as having a central role in collecting and recording evidence rather than it being seen as the sole responsibility of teachers and trainers.


· Support schools with the assessment techniques used for competence and outcome based learning, so will need support in using these methods across the curriculum.


	Use of a Virtual Learning Environment (VLE) (Lewisham)
14-19 initiative suitable for all areas where an appropriate and reliable ICT infrastructure is in place.
	The VLE provided a holistic ICT environment which enabled the integration of curriculum content and assessment materials, assessment data, management information systems, video-conferencing, website hosting, advice and guidance materials, ILPs and progress files. Students were able to access curriculum materials from any learning site as well as from home, and receive marks and feedback from teachers. Teachers accessed and entered information about students and accessed and uploaded curriculum materials, assessment tasks and formative assessment feedback.

Further details available in the year two national evaluation and in the Manual of Good Practice.
	

	Development of a universal learning and achievement entitlement (Cumbria)

14-19 initiative suitable for all areas where strong partnership arrangements are in place.
	Cumbria developed an on-line prospectus which provided information on all learning and progression opportunities at 14-19 in Cumbrian schools, colleges and work-based learning providers. The pathfinder contributed to increased choice, participation, and achievement, and met a diversity of needs and aspirations. These aims were met through collaboration, innovation and the effective use of expertise and good practice.

Further details available in the year two national evaluation, and in the Manual of Good Practice.
	· Factors identified included in generic points.

	Personal Challenge (South Gloucestershire)
14-19 initiative suitable for areas with well established collaborative arrangements and common timetables.
	A key feature of the Kingswood Partnership has been the development of the Personal Challenge which has had a central place in the 14-19 curriculum. At a basic level the Personal Challenge encompasses the statutory core elements of the 14-16 curriculum (e.g. RS, PE, citizenship) and is the means through which at post-16 the key skills are continued. However, the Personal Challenge is more than this since it also offers opportunities for cross-curricular learning (may also include some accelerated learning for very able students) as well as a personal research study for all learners.  The Personal Challenge programme will be accredited by ASDAN under the ASDAN award system.

Further details available in the year two national evaluation, on the 14-19 in Action DVD, and in the Manual of Good Practice.
	· A cross-Partnership team of teachers to plan the structure and implementation of the Personal Challenge to ensure continuity for learners moving between centres.
· A team of teachers chosen for the range of subject knowledge, skills and attributes they bring to act as facilitators and mentors. 

· A specific allocation of time within the timetable to be used for the Personal Challenge, although all subject staff should encourage links between subject-specific learning and the Personal Challenge.
· Recognition by learners and the institution of the progression from styles of learning at Key Stage 3 and the Personal Challenge within the 14–19 phase. 

· An e-learning system which is designed to support a personalised curriculum (see section on the Kingswood Partnership extranet for further detail).
· Inclusion of the Personal Challenge for all learners from Entry Level to Level 3.

	Use of ICT/e-learning (South Gloucestershire)
14-19 initiative suitable for sparsely populated rural areas, where the existence of small year cohorts makes it difficult to sustain a varied curriculum in each institution.
	The pathfinder developed a powerful extranet which allows: each user to have individualised access to data; students to use resources in more than one centre and from home; teachers to create interactive learning materials which can be used in all centres; access to a careers and guidance system and a database of courses; and, the development of an on-line ILP. Access is also available to parents and carers, as well as the wider group of adults who work with learners in a variety of contexts.  The extranet server is owned by the Partnership and hosted by the LA, and each school has a high capacity link to this server. Other ICT developments supported through the pathfinder have included the purchase of the SAM revision programme, and whiteboard and data projector packages. Video-conferencing equipment has also been supplied to all centres.

Further details available in the year two national evaluation, on the 14-19 in Action DVD, and in the Manual of Good Practice.
	· A partnership relationship with the software developer which will allow for continuing customisation of e-learning system.
· A server facility with adequate security, back-up procedures, bandwidth and maintenance arrangements.
· A team of teachers/lecturers to design and implement e-learning systems according to local contextual needs.
· A planned programme of system development and review, involving pilot group trialling, case studies, focus groups, etc.
· The capability to integrate with existing information management systems.
· Advocate teachers to champion the potential of the new system and to support new users.
· A personalised approach to the curriculum, including the move from teacher-led delivery to independent learning supported by teachers acting as mentors and facilitators, a choice of activities/outcomes/learning styles/locations. 

· Institutional readiness to undertake process of change inherent in adoption of an integrated e-learning system.
· Integration with guidance procedures, particularly if shared across a cluster or partnership of schools.
· Guidance tools to offer learners access to information about the full range of courses available in area.
· Learner progression tools to enable individual learners to plan and measure their own progression, linked to guidance tools (as above), and learning plans developed with subject teachers and tutors.
· Tracking tools to help teachers with monitoring of learner progress through programmes of learning.
· Reporting tools to provide information for parents, training providers, employers.

	Use of e-learning (Shropshire)

14-16 initiative suitable for sparsely populated rural areas.
	The pathfinder tested ‘mobile computing’ to improve the motivation and achievement of Key Stage 4 pupils, and to help them develop their organisational skills. Since January 2004, 34 pupils and staff were allocated Personal Digital Assistants (PDAs) to help them plan and monitor work. 

Further details available in on the 14-19 in Action DVD, and in the Manual of Good Practice.

	· Ensure developments gain a critical mass – number of participating parties whether at the LA (schools) or school level (staff).
· Involving the right people is critical. Need for a senior manager in schools to act as champion. This is usually better if they are not associated with ICT. These people have the vision and grasp the overall picture.
· Focus on teaching and learning not the technology. Schools need to understand this relationship, hence the need for senior management involvement rather than ICT specialists at the strategy level.
· Ensuring projects are focussed on individual or small groups of schools rather than county-wide. Is more effective (one size doesn’t fit all).
· Projects which the institution(s) propose or opt into are more effective than those which are County determined, and reflect the benefits of ownership.
· Time and staff support in the schools/college context are more effective than provision of central training or purchase of resources, and can be packaged to balance “realisation” e.g. of e-content with training to lead to increased autonomy. 

· Templates for projects which require criteria to be met, and demand a commitment e.g. through a memorandum of understanding are helpful both to the institution and the LA.
· ICT can be used to help the LA monitor e.g. participation by schools but can also be useful to schools in their own monitoring e.g. statistics of student use.
· Sharing institution developed resources takes time; apprehension (fear of being judged or “wrong”), modesty, (“it’s not good enough for wider use”) are part of the cultural shift which requires having realistic expectations and time frame for their development.
· Appreciate that schools have competing items on their agendas e.g. SIPs, EDPs and many national ones particularly National Strategies. If developments can be shown to relate to these existing priorities, they have more chance of success and earlier adoption. 

· Training and awareness-raising opportunities need to be continuing and synchronised with the differing states of readiness across institutions, departments and staff, rather than with a more global timescale.
· To engage staff, the development must be seen as beneficial and relevant in their terms.
· Implementations can benefit from clear and strong direction – cutting out the option to avoid involvement – again this demands commitment and involvement at the highest level (Head/SMT).
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